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INTRODUCTION TO HEART 
 
 
It is the intent of the Hardeman County Board of Education to ensure that: 
 

1. all students are provided an opportunity to succeed in the 
regular education program; and,  

 
2. all students receive a free and appropriate public education. 

 
 
In compliance with No Child Left Behind and the Federal Government, each 
teacher in the regular education program will do all that is within his or her 
professional capability to ensure that all students can learn and are 
successful in the regular education program. 
 
Each teacher, as a part of his or her professional responsibility, will provide 
a variety of researched based strategic instructional variations within the 
classroom in order to differentiate instruction to the learning needs of 
students.  The content and the instructional strategies are the vehicle by 
which the teacher meets the needs of all the students.  Based on the 
knowledge that not all students are alike, teachers will apply an approach to 
teaching and learning so that students have multiple options for acquiring 
information. 
 
If, and/or when, the teacher’s attempts to improve the academic success of 
the students are not producing desired results and this is documented through 
researched-based instruction and evidence of non-mastery through 
benchmark assessments and/or universal screening, the students in question 
will receive small group direct instruction intervention that is research- 
based and is administered with fidelity. 
 
If, after no less than 8 weeks of small group direct instruction, students are 
not responding, the parent and /or teacher and/or HEARTeam may request 
that the principal convene a meeting with the school’s HEARTeam to 
discuss the impact and effect of the regular education intervention program. 
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OVERVIEW OF ADMINISTRATIVE PROCEDURES 
 
 
The School Board of the Hardeman County School District adheres to a 
policy of non-discrimination in educational programs and activities and 
strives affirmatively to provide equal educational opportunity for all students 
as required by Section 504 of the Rehabilitation Act of 1973 which prohibit 
discrimination based on disability. 
 
It is the policy of the School Board of the Hardeman County School District 
that the referral of a student to the IEP TEAM to begin the State of 
Tennessee’s process for determining eligibility of a student for special 
services under the provisions of the Individuals with Disabilities Education 
Act should only be considered: 
  

1. after appropriate instructional interventions and strategies have 
been implemented in the regular educational setting and the 
student continues to be at risk; or, 

 
2.  if the student displays obvious characteristics of a child with a 
     disability.      
  

Administrative procedures have been developed to establish Hardeman 
Empowering Achievement  Response Teams in each school in the district. 
The primary purpose of the HEARTeam is to ensure that students are 
provided the maximum opportunity to be successful in the regular education 
program. The members of the HEARTeam will provide instructional support 
to classroom teachers in order to assist them in their efforts to effectively 
improve the achievement of students who are less successful in learning.            
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DESCRIPTION OF THE HARDEMAN EMPOWERING 
ACHIEVEMENT  RESPONSE TEAM 
 
Definition: 
The Hardeman Empowering Achievement  Response Team (HEART) is a 
function of the regular education program of Hardeman County Schools. 
 
The primary purpose of the HEARTeam is to ensure that students are 
provided the maximum opportunity to be successful in the regular education 
program. The HEARTeam provides instructional support to the classroom 
teachers in order to assist them in their efforts to effectively improve the 
achievement of students who are experiencing insufficient success in 
learning.  The HEARTeam will review progress monitoring and benchmarks 
of “at risk” students.  Each school’s HEARTeam is a vehicle through which 
assistance can be requested for any student who is experiencing insufficient 
success in the regular education program. The HEARTeam monitors direct 
instruction interventions to ensure instructional fidelity. 
          
The HEARTeam process requires a broad range of competencies and shared 
responsibilities for educational planning so that all persons who have an 
interest in the student’s success (teacher, administrator, parent, family, 
guardian) can cooperate and coordinate their efforts. 
 
The HEARTeam process increases the clarity of teacher, staff, and home 
communication.  In addition, the HEARTeam process supports the efforts of 
teachers to improve the scope and effectiveness of instructional interventions 
and strategies which can benefit all of the students in their classrooms. 
 
Each school will submit to the district as directed, a form indicating 
membership of the school’s HEARTeam.  The purpose and function of the 
HEARTeam should be thoroughly explained to staff and parents at the 
beginning of each school year.   
 
 
The HEARTeam process should be utilized throughout the year to resolve 
issues, problems, or concerns related to the achievement of students 
identified by formative assessments, teachers, parents, guardians, and/or 
administrators.   
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The HEARTeam is led by a chairperson who outlines the team’s agenda, 
supervises the keeping of records and oversees the follow-up process. 
 
At the school level, the principal, instructional leader, or designated person 
will act as chairman of the team. The team will consist of at least 3 more 
permanent members.  The regular education teacher of the student being 
reviewed by the HEARTeam will join the team as long as his/her student is 
being reviewed. The school’s psychologist may also be an active member of 
the HEARTeam.  
 
The primary role of all participants in a HEARTeam meeting is to: 
 

1. review the student’s universal screening results 
2. review progress monitoring results and/or benchmarks 
3. review the student’s current performance 
4. determine the student’s learning needs 
5. design appropriate instructional interventions 
6. assign responsibilities for implementation 
7. develop a follow-up plan 

 
The HEARTeam chairperson will keep records of team meetings and 
follow-up activities using the appropriate forms.  
 
The HEARTeam chairperson is responsible for monitoring the 
implementation of the small group direct instruction interventions and 
follow-up procedures. The HEARTeam will review student records.  The 
HEARTeam process is to continue until it is either no longer needed by the 
student or until the student has been referred to the District – HEARTeam 
for review to determine referral to IDEA. 
 
If the District-HEARTeam feels that the intervention(s) are not adequate or 
appropriate and have not been implemented with fidelity, the district will ask 
that the school add additional information and intervention for the student. 
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HEART PROCEDURE 
_______________________________________________ 
 
 

UNIVERSAL SCREENING 
All students are given a screening measure.  Students at risk for academic 

failure are identified through screening data.  Students scoring  10% or 
below will be considered at risk and move directly into Tier 2 as well as 

receive Tier 1 instruction. 
 
 

TIER 1 
Students receive effective instruction in the general education setting using 
validated practices. Student progress is monitored and tested for mastery 
every five weeks (according to the pacing guide from the core reading 

program). This tier includes ALL students.  Tier 1 is the core, research-
based, reading program implemented in an uninterrupted, 90 minute reading 

block. Teacher uses research -based strategies, implementing multi-tiered 
(differentiated) instruction and intervention. 

 
TIER 2  

Students scoring  10% or below on the universal screening will receive small 
group direct instruction for at least 30 minutes per day (in addition to their 
core reading program (Tier1)). A targeted research-based intervention will 

be implemented by trained staff and monitored for fidelity by the 
HEARTeam, District HEARTeam, and Principal. 

 
If, after no less than 8 weeks of Tier 2 intervention, the student makes no 

progress according to benchmark test and mastery test, the HEARTeam and 
parent  will consider: 

1. Continue with Tier 2 for another 8 weeks; or 
2. Move into Tier 3 with 60 minutes of intensive instruction in a small 

group setting for no less than 6 weeks; or 
3.  Refer to District-HEARTeam for request for assistance.(suspect other 

disability other than Learning Disabled) 
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TIER 3 

Students who have NOT made adequate progress in Tier 2 during 8 weeks of 
instruction will move to Tier 3 for 60 minutes of small group, intensive 

instruction for no less than 6 weeks. Tier 3 is in conjunction with Tier 1. A 
targeted research-based intervention will be implemented by trained staff 
and monitored for fidelity by the HEARTeam, District HEARTeam and 

principal. 
 

If, after no less than 6 weeks, the student does not make adequate progress 
according to benchmark and mastery tests, the HEARTeam will meet with 

parent to recommend referral to the District Hearteam for request for 
assistance through IDEA. 

 
Should the HEARTeam and parent determine the student would benefit 

from assistance through IDEA, the team will follow the appropriate 
guidelines for requesting assistance through IDEA.  The District team 

will review the data collected by the HEARTeam and determine if data is 
adequate and appropriate for IDEA referral. 

 
 

TIER 4 
Special Education intervention 

Mastery in Tier 4 is relative to the student’s functioning level and 
determined by IEP goal setting and through results of comprehensive 

evaluations. 
 

 
NOTE: 
The HEARTeam request for assistance procedure is for initial referrals only. 
Students who have a current eligibility will go through the special education 
teacher for additional testing.  
 
Students with obvious disabilities (other than Learning Disabled) will 
immediately go to the HEARTeam for request for assistance (with the 
appropriate paperwork completed).   
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FEDERAL MANDATE 
2006 IDEA regulations state: 
 
To ensure that underachievement in a child suspected of having a specific 
learning disability is not due to a lack of appropriate instruction in reading or 
math, the group must consider, as part of the evaluation described in 300.304 
through 300.306: 
 

a. Data that demonstrate that prior to, or as a part of, the referral 
process, the child was provided appropriate instruction in 
regular education settings, delivered by qualified personnel; and 

b. Data-based documentation of repeated assessments of 
achievement at reasonable intervals, reflecting formal 
assessment of student progress during the instruction, which 
was provided to the child’s parents; and 

c. At least one data point per week in each area of academic 
concern. Parent communication to be provided every three to 
four weeks.  Evidence of communication must be provided. 

 
Before a student is approved for IDEA testing, the student MUST have had 
small group direct instruction intervention with documentation of 
assessments indicating student progress and documentation of parent 
communication along with the appropriate paperwork.  (See Timeline 
Documentation) 
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STEPS TO RESPONSIVENESS TO INTERVENTION and REQUEST 
FOR ASSISTANCE 

1._____Student has been assessed with a universal screening tool. 
2._____Student has been determined “at risk” and supported through Tier 1. 
3._____Tier 1 student receives intervention through primary reading 
program (small group instruction, differentiated centers).  Student is 
assessed through unit mastery tests (from core reading program) and data is 
recorded. Program is implemented by classroom teacher. 
4._____”At risk” (Tier 2) student receives intervention through small group 
direct instruction implemented by trained staff. Data is collected and 
documented.  Intervention is a sequential program with weekly progress 
monitoring and implemented outside the 90 minute reading block. 
5._____Tier 2 student receives no less than 8 weeks of small group 
intervention before determining responsiveness to intervention. 
6._____HEARTeam monitors Tier 2 student and communicates with parent. 
7._____HEARTeam determines through valid data, responsiveness to 
intervention. 
8._____Lack of response documented through valid data indicates a need for 
Tier 3. After no less than 6 weeks, HEARTeam determines, through valid 
data, responsiveness to intervention. If student is making adequate progress, 
student continues with intervention until HEARTeam determines student 
intervention can be discontinued. If student progress is not adequate, 
continue to number 9. 
9._____HEARTeam begins process for request for assistance by completing 
the following forms: 
 Request for Assistance documentation page 
 FORM A 
 FORM B 
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10.____HEARTeam will compile the following information into one 
HEART folder: 
 Form A 
 Form B 
 Vision/Hearing Screening information 
 T-CAP information 
 Universal Screening information 
 Current grades and progress in Tier 1, Tier 2 and Tier 3. 
 Unit Mastery tests from Tier 1 
 Medical information (if applicable) 
 Intervention documentation from small group intervention(s) 
 Copy of cumulative record 
 Timeline documentation sheet 
 Documentation of parent involvement 
 Documentation of HEART meetings on student 
 Documentation of fidelity and effectiveness of instruction 
11.____HEARTeam will check the student folder for accurate and complete 
documentation. 
12.____HEARTeam will deliver the student folder to the District office for 
review by the district team. (Attention: Debbie Williams) 
13.____The District team will review the folder and determine if IDEA 
testing is appropriate. 
14.____The District Team will return the folder to the school indicating the 
need to proceed with IDEA testing (proceed to number 15) OR the need for 
further information (proceed to number 16). 
15.____Folder is referred to proceed with IDEA testing.  The folder now 
becomes a part of the Special Education referral process.  The HEARTeam 
continues referral process by completing all the appropriate special 
education referral forms and returns the entire folder to the District Office 
for testing. (Attention: Debbie DeBerry, county; Candyace Boyle, city)  
Please return folder to Central Office no more than 1 week after signature of 
consent. 
16.____Folder is in need of further information. The HEARTeam will 
compile the information that is missing from the folder and return to the 
District team as soon as possible for further review. 
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DEFINITIONS 
 
Universal Screening:     In general, screening assessments occur at least 
three times per year, are school wide, use a broad index, and are used to 
identify students who are at risk and to inform school or class-wide 
instruction and curriculum decisions. 
 
Responsiveness to Intervention (RTI):    A multi-tiered service-delivery 
model using scientifically, research-based intervention. RTI is mostly 
viewed as a three-tiered model, similar to those used for service-delivery 
practices such as positive behavioral support. HEART is a product of RTI. 
 
Tier 1: Refers to primary supports for students in the general education 
classroom. 
 
Tier 2: Refers to secondary level interventions in specialized groups for  
at-risk students. 
 
Tier 3: Additional interventions (with more time) in specialized groups 
for at-risk students. 
 
Tier 4/ Special Education:     Individualized interventions for students with 
intense disabilities. 
 
Progress Monitoring: A set of assessment procedures for determining the 
extent to which students are benefiting from classroom instruction and for 
monitoring effectiveness of curriculum.  Progress monitoring occurs at least 
once every three to nine weeks, often as frequently as weekly, twice weekly, 
or even daily.  Results of progress monitoring provide data that can be used 
to make decisions about regrouping students or about continuing, revising, 
or changing an intervention. 
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Progress Monitoring in Tier 1: 
 Progress Monitoring displays individual student growth over time, to  

determine whether the student is progressing as expected in the    
general curriculum. 
 
 
Progress Monitoring in Tier 2 and in Tier 3: 
Progress monitoring is to determine whether the SBR intervention is 
successful in helping the student learn at an appropriate rate. 
The following research-based recommendations are made to aid in 
timely decision making (best practice): 
1. Assess student progress using CBM (curriculum Based 

measurement) once per week. 
2. Chart results and analyze student progress regularly 
3. Use preset rules to determine when a student is not adequately 

responding to an intervention. 
 

Progress Monitoring in Tier 4/ Special Education: 
Progress monitoring provides systematic, reliable, and multiple data 
points that can inform eligibility determination decisions and 
subsequent development of specially designed instruction. As a part of 
an IEP, progress monitoring also provides information about student 
progress toward short-term objectives and annual goals. Mastery is 
relative to the student’s functioning level and determined by IEP goal 
setting and through results of a comprehensive evaluation. 

 
Fidelity: Fidelity of implementation is the delivery of SBR 
instruction in the way in which it was designed to be delivered. 
Fidelity must also address the integrity with which screening and 
progress-monitoring procedures are completed and an explicit 
decision-making model is followed.  Direct and frequent assessment 
of an intervention for fidelity is considered to be best practice. 
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Specific proactive practices that help to ensure fidelity of implementation 
include the following: 

1. Link interventions to improved outcomes (credibility) 
2. Definitively describe operations, techniques, and 

components 
3. Clearly define responsibilities for specific persons 
4. Create a data system for measuring operations, techniques, 

and components 
5. Create a system for feedback and decision making 
6. Create accountability measures for non-compliance 

Scientific, research-based intervention:  Research that involves the 
application of rigorous, systematic, and objective procedures to obtain 
reliable and valid knowledge relevant to education activities and 
programs, and includes research that: 

1. Employs systematic, empirical methods that draw on 
observation or experiment, 

2. Involves rigorous data analyses that are adequate to test the 
stated hypotheses and justify the general conclusions drawn, 

3. Relies on measurements or observational methods that 
provide reliable and valid data across evaluators and 
observers, across multiple measurements and observations, 
and across studies by the same or different investigators, 

4. Is evaluated using experimental or quasi-experimental 
designs, 

5. Ensures that experimental studies are presented in sufficient 
detail and clarity to allow for replication, and 

6. Has been accepted by a peer-reviewed journal or approved 
by a panel of independent experts through a comparably 
rigorous, objective, and scientific review. (NCLB,20USC 
7707(b)(37) 

Obvious Disabilities: 
  Mental Retardation 
  Other Health Impaired 
  Orthopedic Impaired 
  Autism 
  Developmentally Delayed 
  Traumatic Brain Injury 
  Deaf 
  Blind 
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TIER  1  GUIDELINES 
Kindergarten – Fifth Grades 

 
It is the intent of the Hardeman County Board of Education to ensure that: 
 

1. all students are provided an opportunity to succeed in the regular 
education program; and, 

2. all students receive a free and appropriate public education. 
 
To ensure “best practice” strategies, the following guidelines will be 
implemented in the Hardeman County Schools: 
 
Each Kindergarten through fifth grade reading class teacher will:  

 implement a 90-minute, uninterrupted reading block, 
 provide whole group instruction, small group instruction and literacy 
centers grounded in the five elements of reading, 
 maintain good classroom management, 
 use a research-based core reading program, 
 follow the research-based core reading pacing guide, 
 use research-based instructional strategies 
 differentiate instruction according to student needs, 
 drive instruction based on researched data 
 progress monitor student growth 
 have high expectations that their students will achieve 
 instruct with fidelity, integrity and effectiveness  
 document benchmark/mastery/progress monitoring on timeline form 
 encourage parent involvement 
 

Purpose of Whole Group Instruction: 
Introduce new concepts by following the program pacing guide which 
is a sequential, spiraling research- based program.  Teachers will 
follow the pacing guide (for reading) and administer mastery 
benchmark test for the reading program as prescribed.  Time spent in 
whole group instruction is based on the lesson for the day. 
 

Purpose of Small Group Instruction: 
Small group direct instruction will be the most critical time during the 
90-minute reading block. Students will be grouped according to 
research-based data. Small groups of students will meet with the 



 16

teacher for direct explicit instruction. Teacher will reinforce, re-teach, 
provide intervention to close achievement gaps and/or provide 
academic enhancement.  Time spent in small group is based on 
student needs and performance. 

 
Purpose of Centers: 

Literacy Centers give teachers the opportunity to meet with students 
in small groups.  Students not meeting in small group will participate 
in literacy centers that are grounded in one or more of the reading 
components.  Students are placed in centers heterogeneously. 
Centers must be purposeful and pre-taught to the students. Centers 
reinforce previous learning by adding additional practice.  Centers 
teach students decision making skills and help in developing oral 
language through interaction with other students.  It is recommended 
to have no more than 3 centers during the reading block rotation.  
Teachers will be accountable for the effectiveness of the centers.  
Students will be accountable for completing and mastering the center 
activities.  Centers will provide differentiated instruction according to 
student needs. 

 
 
The following pages will give examples on how to build the 90 minute block 
with small group instruction.  Following these pages are the “Time Line” 
documentation forms for Tier 1, 2, and 3 for which teachers must be 
accountable. 
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BUILDING SMALL GROUPS FOR 
INSTRUCTION 

 
 
The number of times a teacher is able to see students in small group are 
dependent on the number of groups the teacher has.  Small groups are based 
on data obtained from the universal screening (AIMS).  Small groups will 
obviously change constantly because student’s level of performance is 
constantly changing. (This will be documented through progress 
monitoring).  Obviously, seeing all students each day in small group is best 
and recommended.  By following this practice, the teacher is able to “firm-
up” and challenge the benchmark students and re-teach and provide 
intervention to the other students.  FOR EXAMPLE: 
 
Instruction Range of Time Class Configuration Ex. Of instruction 
INITIAL 
90 MINUTE 
DAILY 

25 – 60 MINUTES 
Based on instruction 
for the day 

WHOLE GROUP Core Reading 
Program 
Phonemic Awareness: 
Manipulating sounds 
Segmenting sounds 
Blending sounds 
Phonics & Fluency 
Sound-letter relationships 
Blending & decoding 
Dictation 
Vocabulary & 
Comprehension 
Pre-reading strategies 
Reading 
Post reading 

SMALL GROUP 
INSTRUCTION 

45 – 60 MINUTES SMALL GROUP 
15 – 20 minutes per group: 
M-F 
 
Session 1:  intensive 
Session 2: intensive/strategic 
Session 3: benchmarked 
 
(Teacher pull students from 
centers to make small groups 
for instruction) 
 
 

Group 1 Center: segment 
sounds with Elkonin Boxes 
Group 2 center: word 
building with letters and 
pockets 
Group 3: re-read the 
decodable book 
 
(Students are mixed together 
from high to low performing) 
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According to data, a teacher may be unable to have just three groups for small group 
instruction.  Based on data, the teacher may need to implement five groups. (Research 
indicates that intensive students need to be in groups of no more than 3-5 students.)  In 
this case, the following is an example of how a teacher may implement 5 small group 
sessions. 
 
 
Instruction Range of Time Class Configuration Ex. Of instruction 
INITIAL 
90 MINUTE 
DAILY 

25 – 60 MINUTES 
Based on instruction 
for the day 

WHOLE GROUP Core Reading 
Program 
Phonemic Awareness: 
Manipulating sounds 
Segmenting sounds 
Blending sounds 
Phonics & Fluency 
Sound-letter relationships 
Blending & decoding 
Dictation 
Vocabulary & 
Comprehension 
Pre-reading strategies 
Reading 
Post reading 

SMALL GROUP 
INSTRUCTION 

45 – 60 MINUTES SMALL GROUP 
15 – 20 minutes per group: 
Small group size can vary.  
Intensive students should be in 
groups no larger than 3-5 
students. 
Session   M   T   W   TH   F 
     1         1    4   2      5     3 
     2         2    5   3     1      4 
     3         3    1   4     2      5 
 
 
 

Group 1 Center: segment 
sounds with Elkonin Boxes 
Group 2 center: word 
building with letters and 
pockets 
Group 3: re-read the 
decodable book 
 

    
    
 
Students are receiving small group instruction 3 times per week because the data dictates 
that the teacher have five different small groups in order to meet the student’s needs.  The 
key is consistency and that everyone receives small group instruction, which may not 
happen daily because of what data dictates. Instruction MUST be driven by DATA. 
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Hardeman County School System 
HEART  Process     Kindergarten 
Time Line Documentation 
STUDENT 
NAME:  
________________________________________SCHOOLYEAR:____________ 
 
SCHOOL:  _______________ GRADE  ___________ DOB____________ 
 
UNIVERSAL SCREENING DATE (Fall)   ___________   ___% LNF  _____ / ____ 

corrects         errors 
UNIVERSAL SCREENING DATE (Winter)__________   ___% LNF  _____ / ____ 
           corrects          errors  
        ___% LSF   _____ / ____ 
          corrects          errors 
        ___% PSF   _____/_____       
                  Corrects       errors 
UNIVERSAL SCREENING DATE (Spring)___________ ___% LNF   _____ / ____         

corrects          errors  
        ___% LSF   _____ / _____      
          corrects          errors 
        ___% PSF   _____ / _____ 
          corrects          errors 
TIER 1 INSTRUCTOR  ________________________ 
CORE READING PROGRAM:    Harcourt Trophies 
 INTERVENTIONS:  _______________________________ 
 
UNIT MASTERY TESTS: (From core reading program) 
  
Date_______ Score_____   Date_____  Score_____ 

Date_______   Score_____   Date_____  Score_____ 

Date_______   Score_____   Date_____  Score_____ 

Date_______ Score_____   Date_____  Score_____ 

Date_______   Score_____   Date_____  Score_____ 

Date_______   Score_____   Date_____  Score_____ 

 

TIER 2 and/or TIER 3 Information on back if student qualifies. 
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TIER 2 INSTRUCTOR  ___________________________________ 

INTERVENTION PROGRAM:  ____________________________ 

GROUP SIZE  __________________________________________ 

PRE-TEST: Date  __________ Score  ___________Parent Advised ___________ 
  Pre-Test source  _____________________ 

 
 PROGRESS MONITORING: 

 Scores can be found on the Progress Monitoring Data sheet in students file. 

  Dates progress monitoring information was sent to parents. 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

________________   ________________ 

  ________________   ________________  

* Attach documentation of progress monitoring tests, pre-test, mastery test, and work 

samples.   

TIER 3 INSTRUCTOR  ___________________________________ 

INTERVENTION PROGRAM:  ____________________________ 

GROUP SIZE  __________________________________________ 

PRE-TEST: Date  __________ Score  ___________Parent Advised ___________ 
  Pre-Test source  _____________________ 

 PROGRESS MONITORING: 

Scores can be found on the Progress Monitoring Data sheet in students file. 

  Dates progress monitoring information was sent to parents. 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 
* Attach documentation of progress monitoring tests, pre-test, mastery test, and work samples. 
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Hardeman County School System 
HEART  Process     First Grade 
Time Line Documentation 
STUDENT 
NAME:  _____________________________________SCHOOL YEAR:  ____________ 
 
SCHOOL:  ________________ GRADE  ___________DOB  ____________ 
 
UNIVERSAL SCREENING DATE (Fall)   ___________ ___%      LNF  _____ / _____ 
          corrects         errors 
                 ___%  LSF   _____ / _____ 
          corrects          errors 
                 ___%  PSF   _____ / _____ 
           corrects          errors 
                 ___%  NSW  _____ / _____ 
           corrects          errors 
 
    
UNIVERSAL SCREENING DATE (Winter)___________  ___%   PSG   _____ / _____ 
          corrects          errors 
        ___% NSW  _____ / _____ 
          Corrects        errors 
 
                
UNIVERSAL SCREENING DATE (Spring)___________  ___%   NSW  _____ / _____ 
           corrects          errors 
        ___%   R-CBM_____ / _____ 
            corrects          errors 
TIER 1 INSTRUCTOR  ________________________ 
CORE READING PROGRAM:    Harcourt Trophies 
 INTERVENTIONS:  _______________________________ 
 
UNIT MASTERY TESTS: (From core reading program) 
  
 Date  ______      Score ______  Date ______     Score ______ 

 Date  ______      Score ______  Date ______     Score ______ 

 Date  ______      Score ______  Date ______     Score ______ 

 Date  ______      Score ______  Date ______     Score ______  

 

TIER 2 and/or TIER 3 Information on back if student qualifies. 

 

COMMENTS:   
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TIER 2 INSTRUCTOR  ___________________________________ 

INTERVENTION PROGRAM:  ____________________________ 

GROUP SIZE  __________________________________________ 

PRE-TEST: Date  __________ Score  ___________Parent Advised ___________ 
  Pre-Test source  _____________________ 

 
 PROGRESS MONITORING: 

 Scores can be found on the Progress Monitoring Data sheet in students file. 

 Dates progress monitoring information was sent to parents. 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

________________   ________________ 

  ________________   ________________  

* Attach documentation of progress monitoring tests, pre-test, mastery test, and work 

samples.   

TIER 3 INSTRUCTOR  ___________________________________ 

INTERVENTION PROGRAM:  ____________________________ 

GROUP SIZE  __________________________________________ 

PRE-TEST: Date  __________ Score  ___________Parent Advised ___________ 
  Pre-Test source  _____________________ 

PROGRESS MONITORING: 

Scores can be found on the Progress Monitoring Data sheet in students file. 
Dates progress monitoring information was sent to parents. 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 
Attach documentation of progress monitoring tests, pre-test, mastery test, and work samples. 
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Hardeman County School System 

HEART  Process   Second Grade 
Time Line Documentation 
STUDENT 
NAME:  _____________________________________SCHOOL YEAR:  ____________ 
 
SCHOOL:  _______________ GRADE  __________DOB  ____________ 
 
UNIVERSAL SCREENING DATE (Fall)   ___________ ___%  R-CBM   _____ / _____ 
          corrects          errors 
                 ___%MAZE     _____ / _____ 
              corrects          errors  
 
 
UNIVERSAL SCREENING DATE (Winter)__________ ___%  R-CBM   _____ / _____ 
          corrects          errors 
                 ___%  MAZE     _____ / _____ 
                          corrects          errors 
 
 
UNIVERSAL SCREENING DATE (Spring)__________  ___% R-CBM   _____ / _____ 
                    corrects          errors 
                 ___%  MAZE     _____ / _____ 
                      corrects          errors 
 
 
TIER 1 INSTRUCTOR  ________________________ 
CORE READING PROGRAM:    Harcourt Trophies 
 INTERVENTIONS:  _______________________________ 
 
UNIT MASTERY TESTS: (From core reading program) 
  
Date______    Score______   Date______    Score______ 

Date ______   Score______   Date______    Score______ 

Date______    Score______   Date______    Score______ 

Date______    Score______   Date______    Score______ 

 

TIER 2 and/or TIER 3 Information on back if student qualifies. 

 

COMMENTS:   
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TIER 2 INSTRUCTOR  ___________________________________ 

INTERVENTION PROGRAM:  ____________________________ 

GROUP SIZE  __________________________________________ 

PRE-TEST: Date  __________ Score  ___________Parent Advised ___________ 
  Pre-Test source  _____________________ 

PROGRESS MONITORING: 

 Scores can be found on the Progress Monitoring Data sheet in students file. 

 Dates progress monitoring information was sent to parents. 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

________________   ________________ 

  ________________   ________________  
* Attach documentation of progress monitoring tests, pre-test, mastery test, and work samples.   

TIER 3 INSTRUCTOR  ___________________________________ 

INTERVENTION PROGRAM:  ____________________________ 

GROUP SIZE  __________________________________________ 

PRE-TEST: Date  __________ Score  ___________Parent Advised ___________ 
  Pre-Test source  _____________________ 

 PROGRESS MONITORING: 

 Scores can be found on the Progress Monitoring Data sheet in students file. 

Dates progress monitoring information was sent to parents. 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 
* Attach documentation of progress monitoring tests, pre-test, mastery test, and work sa 
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Hardeman County School System 
HEART  Process  THIRD - FIFTH Grade 
Time Line Documentation 
STUDENT 
NAME:  _____________________________________SCHOOL YEAR:  ____________ 
 
SCHOOL:  _______________ GRADE  __________DOB  ____________ 
 
UNIVERSAL SCREENING DATE (Fall)   __________  ___%  R-CBM   _____ / _____ 
            corrects          errors 
               ___%   MAZE     _____ / _____ 
               corrects          errors  
 
 
UNIVERSAL SCREENING DATE (Winter)_________ ___%   R-CBM   _____ / _____ 
            corrects          errors 
                          ___%  MAZE     _____ / _____ 
                            corrects          errors 
 
 
UNIVERSAL SCREENING DATE (Spring)_________ ___%   R-CBM   _____ / _____ 
            corrects          errors 
               ___%   MAZE     _____ / _____ 
                        corrects          errors 
 
 
TIER 1 INSTRUCTOR  ________________________ 
CORE READING PROGRAM:    Harcourt Trophies 
 INTERVENTIONS:  _______________________________ 
 
UNIT MASTERY TESTS: (From core reading program) 
  
 Date  ______      Score ______  Date ______     Score ______ 

 Date  ______      Score ______  Date ______     Score ______ 

 Date  ______      Score ______  Date ______     Score ______ 

 Date  ______      Score ______  Date ______     Score ______  

 

TIER 2 and/or TIER 3 Information on back if student qualifies. 

 

COMMENTS:   
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TIER 2 INSTRUCTOR  ___________________________________ 

INTERVENTION PROGRAM:  ____________________________ 

GROUP SIZE  __________________________________________ 

PRE-TEST: Date  __________ Score  ___________Parent Advised ___________ 
  Pre-Test source  _____________________ 

 
 PROGRESS MONITORING: 

 Scores can be found on the Progress Monitoring Data sheet in students file. 

 Dates progress monitoring information was sent to parents. 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

________________   ________________ 

  ________________   ________________  
* Attach documentation of progress monitoring tests, pre-test, mastery test, and work samples.   

 

TIER 3 INSTRUCTOR  ___________________________________ 

INTERVENTION PROGRAM:  ____________________________ 

GROUP SIZE  __________________________________________ 

PRE-TEST: Date  __________ Score  ___________Parent Advised ___________ 
  Pre-Test source  _____________________ 

 PROGRESS MONITORING: 

 Scores can be found on the Progress Monitoring Data sheet in students file. 

 Dates progress monitoring information was sent to parents. 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 

  ________________   ________________ 
* Attach documentation of progress monitoring tests, pre-test, mastery test, and work samples.   
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REGARDING TIME LINE DOCUMENTATION: 
 

Each teacher will complete a time line documentation form on 
each student in the teacher’s classroom. 
 
Universal Screening information will be updated after each 
benchmark assessment. 

 
Mastery of core reading assessments will be given according to the 
reading pacing guide and documented on this form. 
 
Tier 2 and 3 will be documented on this form along with 
documentation of parent involvement and HEARTeam monitoring 
for fidelity. 

 
Form will always be up-to-date with information in the event that 
parent, HEARTeam and/or administrator request to review student 
achievement. 
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TIER 2 GUIDELINES 
Kindergarten – Fifth Grade  

 
If the regular education teacher’s attempts to improve the academic success 
of the students are not producing desired results and this is documented 
through research-based instruction and evidence of non-mastery through 
benchmark assessments, progress monitoring and universal screening, the 
students in question will receive small group direct instruction intervention 
outside the 90 minute reading block with a targeted intervention that is 
research-based and administered with fidelity. 
 
To ensure “best practice strategies”,  Hardeman County Schools will 
implement the following Tier 2 guidelines: 
 
Students scoring in the 10th percentile or below on the universal screening 
tool (AIMS), will be considered “at risk” and receive an additional 30 
minutes of small group instruction implemented by trained personnel. 
 
The school HEARTeam may convene at any time and determine other 
students (scoring above the 10th percentile) that may benefit from Tier 2 
instruction. 
 
TIER 2 will: 
 be implemented by trained personnel or a certified teacher, 
 use a targeted research-based program, 
 be driven by data (based on AIMS) 
 be a continuum of Tier 1 instruction 
  
TIER 2 Teacher will: 
 progress monitor once every two weeks or once a week 
 document student performance daily 
 use explicit lesson plans 
 meet with HEARTeam to discuss progress of student 
 
The following pages are objectives for the 5 elements of reading for 
Kindergarten and First grade.  Teachers may use these forms to document 
mastery or non-mastery of a skill.  . (Forms from Florida Center for Reading Research) 
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KINDERGARTEN 
HEART:EMPOWERING STUDENTS TO ACHIEVE THROUGH INTERVENTION 
STUDENT PROGRESS RECORD FOR PHONEMIC AWARENESS 
 
STUDENT NAME:_____________________________________________________ 
 
ACTIVITY                        

 
 
 

Word Awareness                        
Claps the number of words 
in a simple sentence 

                       
Uses a manipulative to 
represent each word in a 
simple sentence. 

                       

Claps out compound words                        
Syllable 
Awareness 

                       

Identifies the syllables in a 
two or three syllable word 

                       
Orally blends and segments 
two syllable words. 

                       
Orally blends and segments 
three syllable words. 

                       
Within-syllable 
Awareness 

                       

Recognizes words that 
rhyme. 

                       
Orally produces words that 
rhyme 

                       
Identifies words that are 
blended through onset-rime 

                       
Orally blends onset-rime to 
make a word 

                       
Orally segments the onset 
and rime in a word. 

                       
Phoneme 
Awareness 

                       

Identifies initial sound in 
consonant/vowel/consonant 
words (CVC) 

                       

Identifies final sound in 
CVC words 

                       
Identifies medial sound in 
CVC words 

                       
Compares CVC words to 
determine which words 
have the same initial or 
final sound 

                       

Segments the individual 
sounds in simple, one-
syllable words 

                       

Blends the individual 
sounds in simple, one-
syllable words. 

                       

Manipulates the individual 
sounds in CVC words 
through addition,deletion, 
and substitution. 
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KINDERGARTEN   
HEART:EMPOWERING STUDENTS TO ACHIEVE THROUGH INTERVENTION 
STUDENT PROGRESS RECORD FOR PHONICS 
 
STUDENT NAME:______________________________________________________ 
 
 
Small Group 
Intervention 
Activities 
 

                         

Letter 
Recognition 

                         

Distinguishes letters from 
words 

                         
Identifies and 
manipulates letters to 
gain speed and accuracy 
in letter name recognition 

                         

Matches lowercase and 
uppercase letter names. 

                         
Letter-Sound 
Correspondence 

                         

Says the sounds 
(phonemes) represented 
by consonant letters 

                         

Identifies the letters 
associated with 
consonant sounds 

                         

Says the sounds 
(phonemes) represented 
by short vowels 

                         

Identifies the letters 
associated with the short 
vowel sounds 

                         

Application to 
Reading Simple 
Words 

                         

Blends the sounds of 
letters together to read 
simple, one-syllable 
words in isolation 

                         

Blends the sounds of 
letters together to read 
simple, one-syllable 
words in context 

                         

Identifies high frequency 
words that have been 
previously taught 

                         

Writing and 
Spelling 

                         

Writes the correct letter 
when short vowel and 
consonant sounds are 
presented orally 

                         

During a teacher 
dictation, writes the 
sounds for two and three 
letter phonetic words. 
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KINDERGARTEN  

HEART: EMPOWERING STUDENTS TO ACHIEVE THROUGH INTERVENTION 
STUDENT PROGRESS RECORD FOR VOCABULARY 
 
STUDENT NAME:_____________________________________________________ 
 
 
Small Group 
Intervention 
Activities 
 
 

                   

Teacher Read-
aloud Activities 

                   

Listens to a 
variety of texts to 
understand the use 
of rich and 
descriptive 
language. 

                   

Develops 
vocabulary by 
discussing both 
familiar and 
conceptually 
challenging text. 

                   

Relates the new 
vocabulary to 
prior knowledge 

                   

Develop and 
Maintain Word 
Meanings – 
Specific word 
knowledge 

                   

Uses new 
vocabulary 
directly. 

                   

Uses newly 
learned 
vocabulary on 
multiple occasions 
to reinforce 
meaning. 
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Uses general 
vocabulary to 
describe familiar 
persons, objects, 
and actions. 
Uses specific 
vocabulary to 
describe familiar 
persons, objects, 
and actions. 

                   

Identifies and 
sorts common 
words into basic 
categories. 

                   

Uses correct 
vocabulary to 
express spatial and 
temporal 
relationships 

                   

Demonstrates how 
to use semantic 
maps to categorize 
new words with 
other familiar 
words 

                   

Develop and 
Maintain Word 
Meanings – Word-
Learning 
Strategies 

                   

Uses context clues 
in text and 
illustrations to 
confirm word 
meaning. 
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KINDERGARTEN 

HEART: EMPOWERING STUDENTS TO ACHIEVE THROUGH INTERVENTION 
STUDENT PROGRESS RECORD FOR COMPREHENSION 
 
STUDENT NAME:______________________________________________________ 
 
 
Small Group 
Intervention 
Activities 
 
 

                   

Questioning                    
Answers and asks 
explicit questions 
(who, what, 
where, and when) 
from listening to 
or reading literary 
text. 

                   

Asks and answers 
explicit questions 
(who, what, 
where, and 
when)from 
listening to or 
reading 
informational 
text.. 

                   

Answers and asks 
implicit questions 
(why and how) 
after listening to 
or reading literary 
text. 

                   

Answers and asks 
implicit questions 
(why and how) 
after listening to 
or reading 
informational text. 

                   

Managing Literary 
and Informational 
Text 
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Makes informed 
predictions using 
pictures, 
background 
knowledge and 
text features. 
Reviews 
predictions for 
accuracy and 
amends based on 
new knowledge. 

                   

Identifies a regular 
rhythm and rhyme 
when responding 
to poems for 
children 

                   

Identifies 
supporting details 
from listening to 
or reading a short 
text. 

                   

Identifies and 
arranges events in 
sequence from 
listening to or 
reading a short 
text. 

                   

Identifies main 
idea from listening 
to or reading a 
small section of 
text. 

                   

Constructs 
meaning from 
background 
knowledge and 
supporting details 
to determine if 
text is fact or 
fiction. 

                   

Identifies story 
grammar elements 
(e.g. characters, 
setting, beginning, 
middle, and end). 
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Identifies familiar 
literary forms. 
Summarizing the 
Text 

                   

Identifies the 
author’s purpose 
as stated in a 
literary and/or 
informational text. 

                   

Retells important 
facts after 
listening to or 
reading an 
informational text. 

                   

Retells the main 
events after 
reading a literary 
text. 

                   

Summarizes the 
content from 
listening to or 
reading a short 
text.  

                   

Uses graphic 
organizers and 
writing to convey 
understanding. 
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FIRST GRADE 

HEART:  EMPOWERING STUDENTS TO ACHIEVE THROUGH INTERVENTION 
STUDENT PROGRESS RECORD FOR PHONEMIC AWARENESS 
STUDENT NAME:      
ACTIVITY 
 

                       
 
 
 

Word Awareness                        
Identifies the number of 
words in a sentence 

                       
Syllable 
Awareness 

                       

Orally blends and segments 
three and four syllable 
words 

                       

Within-syllable 
Awareness 

                       

Produces words that rhyme                        
Orally blends onset-rime to 
make a word 

                       
Orally segments the onset 
and rime in a word 

                       
Phonemic Awareness                        
Identifies initial sound in 
consonant/vowel/consonant 
words (CVC) 

                       

Identifies final sound in 
CVC words 

                       
Identifies medial sound in 
CVC words 

                       
Compares CVC words to 
determine which words 
have the same initial or 
final sound 

                       

Identifies the individual 
sounds in one-syllable 
words. 

                       

Blends the individual 
sounds in words with three 
to five phonemes 

                       

Segments single syllable 
words into individual 
sounds 

                       

Manipulates the individual 
sounds in CVC words 
through addition of a new 
phoneme 

                       

Manipulates the individual 
sounds in CVC through 
addition of new phoneme 

                       

Manipulates the individual 
sounds in CVC words 
through the deletion of a 
phoneme 

                       

Manipulates the individual 
sounds in CVC words 
through substitution of 
phonemes   
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HEART: EMPOWERING STUDENTS TO ACHIEVE THROUGH INTERVENTION 
FIRST GRADE 
STUDENT PROGRESS RECORD FOR PHONICS 
 
STUDENT NAME:_____________________________________________________ 
 
Teach, model, and provide opportunities for students to: 
  
 
 
Small Group 
Intervention 
Activities 
 

                          

Letter 
Recognition 

                          

Names and writes 
uppercase and lowercase 
letters 

                          

Letter-Sound 
Correspondence 

                          

Says the sounds 
(phonemes) represented 
by consonant letters 

                          

Identifies the letters 
associated with 
consonant sounds 

                          

Says the short vowel 
sounds (phonemes) 
represented by short 
vowels 

                          

Identifies the letters 
associated with the short 
vowel sounds 

                          

Says the sounds 
(phonemes) represented 
by long vowel patterns 

                          

Identifies the letters 
associated with the long 
vowel sounds 

                          

Says the sounds for 
consonant blends 

                          
Says the sound for 
consonant digraphs 

                          
Application to 
Reading Simple 
Words 

                          

Blends the sounds of 
letters together to read 
simple, one-syllable 
words in isolation 

                          

Blends the sounds of 
letters together to read 
simple, one-syllable 
words in context 

                          

Read high frequency 
words that have been 
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previously taught 
Decodes simple words 
with consonant blends 

                          
Decode simple words 
with consonant digraphs 

                          
Decodes simple words 
with vowel digraphs 

                          
Decodes simple words 
with r-controlled vowels 

                          
Decodes simple words 
from common word 
families 

                          

Decodes words with 
diphthongs 

                          
Identifies high frequency 
words that have been 
previously taught 

                          

Applies decoding 
strategies to identify an 
unknown word and 
confirms by making sure 
it makes sense in the 
sentence 

                          

Uses self-correction 
when subsequent reading 
indicates an earlier 
misreading 

                          

Syllable Patterns                           
Decodes two and three 
letter words with a closed 
syllable 

                          

Decodes open syllable 
words 

                          
Spelling Patterns 
and Rules 

                          

Reads and spells words 
that follow the doubling 
rule of 1-1-1 

                          

Reads and spells words 
that include compound 
words 

                          

Reads and spells words 
that follow the final Y 
rule 

                          

Morpheme 
Patterns 

                          

Reads and writes 
compound words and 
words with contractions 

                          

Reads and writes words 
that include root words 
and inflectional endings 

                          

Application to 
Writing 

                          

Write two and three letter 
phonetic words from 
dictation 
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HEART:EMPOWERING STUDENTS TO ACHIEVE THROUGH INTERVENTION 
FIRST GRADE 
STUDENT PROGRESS RECORD FOR FLUENCY 
STUDENT NAME:______________________________________________________ 
 
Small Group 
Intervention 
Activities 
 
 

                   

Phonological 
Awareness 
Fluency 

                   

Blends phonemes 
into a three to four 
letter word 

                   

Segments 
phonemes in a  
three to four letter 
word 

                   

Phonics Fluency                    
Fluently reads 
phonetically 
regular words in 
isolation 

                   

Fluently reads 
phonetically 
regular words in 
context 

                   

Fluently reads 
high frequency 
words in isolation 

                   

Fluently reads 
connected text that 
includes familiar 
words and 
previously taught 
high frequency 
words 

                   

Adjusts reading 
rate based on 
purpose, text, 
difficulty, form, 
and style 
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HEART: EMPOWERING STUDENTS TO ACHIEVE THROUGH INTERVENTION 
FIRST GRADE 
STUDENT PROGRESS RECORD FOR VOCABULARY 
 
STUDENT NAME:____________________________________________________ 
 
 
 
 
Small Group 
Intervention 
Activities 
 
 

                   

Teacher Read-
aloud Activities 

                   

Listens to a 
variety of texts to 
understand the use 
of rich and 
descriptive 
language. 

                   

Develops 
vocabulary by 
discussing both 
familiar and 
conceptually 
challenging text. 

                   

Reads and 
discusses 
vocabulary to 
understand its use 
in multiple 
contexts. 

                   

Develop and 
Maintain Word 
Meanings – 
Specific word 
knowledge 

                   

Uses new 
vocabulary 
directly. 
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Uses newly 
learned 
vocabulary on 
multiple occasions 
to reinforce 
meaning. 
 
Uses general 
vocabulary to 
describe familiar 
persons, objects, 
and actions. 

                   

Uses specific 
vocabulary to 
describe familiar 
persons, objects, 
and actions. 

                   

Identifies and 
sorts common 
words into 
conceptual 
categories. 

                   

Identifies common 
antonyms and 
synonyms 

                   

Uses semantic 
maps to categorize 
new words with 
other familiar 
words. 

                   

Uses writing to 
expand the use of 
new vocabulary 

                   

Develop and 
Maintain Word 
Meanings – Word-
Learning 
Strategies 

                   

Uses word order 
and context to 
support word 
identification and 
confirm word 
meaning. 
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Uses the meaning 
of individual 
words to predict 
the meaning of 
unknown 
compound words. 

                   

Uses root words 
and affixes to 
determine the 
meaning of a word 

                   

Uses context to 
determine the 
correct meaning of 
words with 
multiple meanings 

                   

Uses a beginning 
dictionary, 
illustrations, and  
tools to determine 
the meaning of 
unfamiliar words. 
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HEART: EMPOWERING STUDENTS TO ACHIEVE THROUGH INTERVENTION 
FIRST GRADE 
STUDENT PROGRESS RECORD FOR COMPREHENSION 
 
STUDENT NAME:______________________________________________________ 
 
 
 
 
Small Group 
Intervention 
Activities 
 
 

                   

Questioning                    
Answers and asks 
explicit questions 
(who, what, 
where, and when) 
from reading 
literary text. 

                   

Asks and answers 
implicit questions 
(why and how) 
after reading 
literary text. 

                   

Asks and answers 
implicit questions 
(why and how) 
after reading 
informational text. 

                   

Asks clarifying 
questions if 
meaning is unclear 
(self-monitoring 
comprehension). 

                   

Rereads to clarify 
meaning (self-
monitoring 
comprehension). 
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Managing Literary 
and Informational 
Text 
Makes informed 
predictions using 
background 
knowledge and 
text features.. 

                   

Reviews 
predictions for 
accuracy and 
amends based on 
new knowledge. 

                   

Uses background 
knowledge and 
supporting details 
from text to verify 
the accuracy of 
the information. 

                   

Identifies and 
arranges the 
events in sequence 
from reading a 
short text. 

                   

Identifies main 
idea from reading 
a section of text. 

                   

Identifies the use 
of comparison and 
contrast in the text 
structure. 

                   

Identifies the use 
of cause from 
effect in the text 
structure 

                   

Constructs 
meaning from 
background 
knowledge and 
supporting details 
to determine if 
text is fact or 
fiction. 
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Identifies story 
grammar elements 
(e.g. characters, 
setting, beginning, 
middle, and end). 

                   

Identifies familiar 
literary forms. 

                   

Identifies rhyme, 
rhythm, 
alliteration, and 
patterned 
structures in 
poems for 
children. 

                   

Uses the 
organizational 
features of 
informational text 
to locate specific 
information. 

                   

Summarizing the 
Text 

                   

Identifies the 
author’s purpose 
as stated in a 
literary and/or 
informational text. 

                   

Retells the main 
idea or essential 
message after 
listening to or 
reading a literary 
and/or 
informational text. 

                   

Retells the main 
events after 
reading a literary 
text. 

                   

Summarizes the 
context from 
reading an 
informational text.  
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Responds to a 
variety of literary 
selections to 
connect the text to 
self, to the world, 
and to other texts. 
Uses graphic 
organizers, 
mapping, listing, 
or summarizing to 
organize 
information from 
informational text. 
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DOCUMENTATION OF INTERVENTION SCHEDULE 
 
STUDENT_______________________________GRADE____________ 
Intervention Program_______________________TEACHER__________ 
Beginning Date__________Ending Date___________ 
 
DATE LOG Document 

attached work 
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FIDELITY CHECK LOG 
 

The Hardeman County Board of Education believes that in 
order for children to become successful readers, teachers must 
be effective instructors.  The purpose of fidelity checks are to 
ensure that students are receiving the best education and to 
ensure that lack of instruction is not the cause of gaps in a 
student’s learning.  The HEARTeam Chairman in each school, 
along with principal and Board Administration will be 
responsible for checking teacher instruction for validity, 
fidelity and effectiveness. The procedure for checking validity, 
fidelity and effectiveness are as follows: 
 
HEARTeam Chairman will maintain a fidelity check log on 
each teacher and: 
 
1. Chairman, principal and/or administrators will  conduct walk-
throughs on classrooms daily at the beginning of the school year to 
document proper routine, procedure, classroom management, student 
performance and effectiveness of instruction. 
 
2. Classrooms receiving excellent marks will not need to be checked 
as frequently after the beginning of the school year.  Classrooms 
receiving less than excellent marks will continue to receive walk-
throughs daily. 
 
3. Tier 1, Tier 2 and Tier 3 teachers will have walk-throughs 
conducted. 
 
PROCEDURE FOR LESS THAN EXCELLENT CLASSROOMS: 
 

1. Chairman and principal will conference with the teacher, 
documenting on the supplied form.  This meeting will be relaxed 
and a time for the teacher to give his/her concerns. All parties will 
sit face to face with no desk in between.  Teacher strengths will be 
pointed out at the beginning of the meeting. Teacher will be given 
time to voice concerns and any need for help. Using the log, 
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Chairman or principal will point out concerns observed in the 
classroom.  The group will collaborate on what action may be 
taken to improve the effectiveness of instruction in the classroom.  
Everyone will sign-off on the documentation form.   

2. Fidelity checks will continue in the classroom daily.  If, after 
several days, the teacher continues to have difficulty, set-up a 
second conference with the teacher.  Always point out strengths of 
the teacher.  Using the documentation form, provide time for the 
teacher to voice concerns.  Explain to the teacher the areas of need 
that are observed.  Set-up a time for the teacher to observe two 
excellent classrooms. The teacher will be asked to take notes on 
what she/he observes and write down techniques that will benefit 
his/her classroom instruction.   

3. Meet with the teacher after observations have been completed. 
Discuss what the teacher has noted and how the teacher may use 
techniques in his/her classroom. Through collaboration, write an 
action plan for the teacher to follow.  (Always document and sign-
off on documentation form.) 

4. Allow the teacher a few days to incorporate the action plan. After a 
few days, conduct walk-throughs daily. 

5. Set-up conference with the teacher after several walk-throughs 
have been conducted. If there is marked improvement.  Praise the 
teacher and continue to give her support. (Document) If there is no 
marked improvement,  the teacher will be provided a coach to 
demonstrate and model in the classroom and to help the teacher.  
Explain to the teacher the coach’s role. (Document and sign-off) 

6. Walk-throughs will continue to be conducted and coaching will be 
provided as necessary. 

7. Meet with the teacher often to provide support and encouragement. 
8. Document every meeting and the action taken at the meeting. 
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HEART Fidelity Check Log 
       (For Use with Tier 1, Tier 2 and Tier 3) 
 
Teacher/Interventionist:________________________________________ 
 
Program/Intervention:____________________________Tier:_________ 
 
Date Time 

   Of 
Observ
ation 

Whole 
    Or 
Small 
W /S 

Academic 
Performance 
Of  students 
+    /    - 

Student 
Behaviors 
+  /  - 

Effectiveness 
        Of 
Instruction 
   +    /   - 

Effectiveness 
         Of 
     Centers 
   +  /  - 

Comments Observer 
initials 
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HARDEMAN EMPOWERING ACHIEVEMENT RESPONSE TEAM 
Teacher Fidelity Conference  
 
Meeting Documentation 
 
TEACHER:___________________________________Date:______Gr.___ 
 
 
CONFERENCE NOTES: 
Strengths:_____________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________
Areas in need: 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
ACTION TAKEN: 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
 
Principal________________________________________________________date_____ 
HEARTeam Chairperson___________________________________________date_____ 
Teacher_________________________________________________________date_____ 
Other Designee___________________________________________________date_____ 
 
Copy:  Teacher 
            Principal 
            HEARTeam Chairperson 

 
 
 



 52

PEER COACHING 
 

Coaching provides onsite support and guidance.  Coaches 
work collaboratively with teachers to set professional goals for 
developing, extending, and improving effective research-based 
instructional skills, strategies, and practices. 
 
 
Coaches are NOT evaluators.  The coach will take an active 
role in helping the classroom teacher improve reading 
instruction and intervention.  The coach will: 
 
 Share expertise through training and in-class support 
 Demonstrate lessons 
 Observe teacher’s practices and provide feedback 
 Help teachers to use data to inform instruction 
 
Teachers must see the coach as a valuable resource with a solid 
understanding of the reading program and of reading 
instruction using research-based strategies. 
 
 
The following coaching guidelines will be implemented in the 
Hardeman County Schools: 
 
Coaches will: 
Create a positive climate and establish rapport with the 
teacher. 
Never enter a classroom and begin coaching if the 
teacher is not informed of the coach’s role. 
Teach a demonstration lesson only if the lesson has been 
prepared and will provide a good model. 
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Demonstrating Lessons: 
 
 
1. Before entering the classroom, obtain the lesson that will be 
modeled in order to be prepared to demonstrate if necessary. 
 
2. If coach is not prepared to teach the entire lesson, select parts of 
the lesson to demonstrate.  Discuss with the teacher the tasks/formats 
you will demonstrate. 
 
3. As coach prepares to position her/himself in front of the students, 
advise the teacher where he or she should sit.  Do not assume the 
teacher will just find a place.  Be sure to have the teacher seated close 
enough to observe the students. 
 
4. If the teacher leaves the room during the lesson, stop teaching.  
Tell the teacher, “The students are waiting for you to come back and 
watch them.”  If possible, the coach will praise the teacher and students 
for specific positive behaviors. For example: 
“Your teacher has arranged your chairs just right.”  OR 
“Your teacher is very organized; all of your materials are ready.” 
 
5.   End demonstrations with positive comments such as: 
 “You are going to be super learners.” 
 
6. After the class, give the teacher feedback. 
 
DURING A DEMONSTRATION LESSON, THE TEACHER PAYS 
CLOSE ATTENTION TO THE DELIVERY OF THE LESSON, 
ESPECIALLY THE FOLLOWING: 

1. How does the Coach integrate student’s prior knowledge and skills? 
2. How is learning made visible and broken down into steps? 
3. How does the coach use scaffolding? 
4. How does the coach pace the instruction? 
5. What instructional techniques are used to ensure students have frequent 

opportunities to respond? 
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INTERVENING COACHING: 
 
After entering the classroom, ask the teacher: 
 
“May I team teach with you if we find the students are having difficulty” OR 
“If we see a place in the lesson that the students are experiencing difficulty, 
would you like for me to jump in and take over”? 
 
1. Position yourself close to the teacher (the coach needs to be able to 
see both the teacher and the students. 
 
2. When you take over as a coach, begin with (for example): “Your 
teacher is very organized”.  OR  “Students, you are doing a very good job of 
answering”. OR “Students, you are listening so well.” 
 
3. At the time of your intervening, walk or turn quickly to the teacher.  
Ask:  “May we pause for a moment?” 
 
4. Let the students know that you are going to talk with the teacher for a 
minute. Assign the students to a simple task, for example: think of three 
words that start with the sound______, etc. 
 
5. Quickly and softly, describe the behavior that is causing a problem for 
student learning. 
 
6. Give the teacher a quick rationale for the change. KEEP THE 
EXPLANATION BRIEF!  
 
7. After you have described the needed change, ask the teacher, “Would 
you like to teach the task or would you like for me to teach the students?” 
 
8. Praise the students for being quiet while you were talking to the 
teacher, give a quick statement about what will happen next. For example: 
“Thank you for letting me talk with your teacher. We are going on with the 
lesson, etc.”  PRAISE A LOT! 
 
9. After your demonstration of the intervening step, return the book to 
the teacher, and encourage the teacher to repeat the teaching behavior.  In 
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some cases, depending on the age of the students, it is advantageous to let 
the students know the change you are making and why. For example: 
“Students, you are having difficulty with this sound.  The sound is _____. 
Say it with me as long as I touch it.” 
 
10. Praise the teacher for attempting the change.  If the teacher taught 
acceptably, proceed.  If not, have the teacher try the intervening step one 
more time.  If the teacher is still having difficulty, practice this AFTER the 
lesson is over.  Reassure the teacher that you will review the steps with 
her/him.  NEVER EMBARRASE A TEACHER IN FRONT OF THE 
STUDENTS! 
 
 
 
INTERVENING COACHING STEPS  -   P  -  PADIT 
P     - May we PAUSE 
P - PRAISE the teacher and the students 
A - ASSIGN the students an activity 
D - DESCRIBE the needed change 
I - Would you like for me (I) to teach, or would you like to try 
T - TEACHER tries to successfully teach the task 
 
 
 
The persons being coached are responsible for their own 
learning.   
 
WHEN MEETING WITH THE TEACHER: USE SOLER 
POSITION 
S - SIT squarely in front of teacher. 
O - Maintain OPEN position. No crossed arms, no angry 
     expressions 
L - LEAN forward slightly. 
E - Maintain EYE contact. 
R - RELAX as much as possible 

 
 

PRAISE  GIVE CONSTRUCTIVE FEEDBACK PRAISE 
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PROMOTE PRODUCTIVE COMMUNICATION 
 

1. Listen attentively 
2. Use Objective, non-evaluative language 
3. Match body language to verbal communication 
4. Paraphrase to demonstrate understanding 
5. Ask questions to clarify 
6. Encourage teacher self-analysis through reflective questioning 

 
 
 
 
 
 
 
PRIORITIZING PROBLEM AREAS: 
 

1. Physical set-up of classroom 
2. Classroom management 
3. Following core reader pacing guide 
4. Instruction driven by data 
5. Students engaged and responding 
6. Small group instruction based on student needs 
7. Centers grounded in the elements of reading 
8. Differentiation 
9. Documentation 
10. Parent Engagement 

 
 
 
Coaches may make available the following form for teachers to request 
assistance. 
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TEACHER REQUEST FOR ASSISTANCE 
 

To:___________________________________________ 
 
From:_________________________________________Room:_______ 
 
Date:__________________________________________ 
 
I would like assistance with the following:  (circle areas needing assistance) 
Phonemic awareness        Phonics       fluency instruction       vocabulary     comprehension     differentiated instruction  
            Small group          whole group          literacy centers        delivering effective instruction 
List other concerns: 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
____________________________________________ 
 
 
-------------------------------------------------------------------------------- 

 
TEACHER REQUEST FOR ASSISTANCE 

 
To:___________________________________________ 
 
From:_________________________________________Room:_______ 
 
Date:__________________________________________ 
 
 
I would like assistance with the following: (Circle areas needing assistance) 
Phonemic awareness        Phonics       fluency instruction       vocabulary     comprehension     differentiated instruction  
            Small group          whole group          literacy centers        delivering effective instruction 
List other concerns: 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
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PROGRAMMING 
 

The Hardeman County Board of Education understands that in order 
for a teacher to be effective and successful, the teacher must understand 
the purpose of what he/she is doing and the teacher must believe he/she 
possesses the skill in which to be successful. The Hardeman County 
Board of Education will provide to teachers strategic, systematic 
professional development that will prepare teachers in the five essential 
components of reading instruction, research-based instructional 
strategies, differentiated instruction, literacy centers, research-based 
interventions, how to interrupt assessment data, and how to use data to 
drive instruction. Professional Development will be ongoing throughout 
the year. 
 
Hardeman County has adopted the following research-based programs 
for reading instruction. 
 
UNIVERSAL SCREENING TOOL:    AIMSWEB CBM Components 
 
PROGRESS MONITORING TOOL:  AIMSWEB Probes 
 
TIER 1: Harcourt Trophies 
  Mastery Assessments according to pacing guide 
 
TIER 2: Harcourt Trophies Intervention Component 
  Research-based strategies will be implemented according  
  to needs of the students (based on data) 
 
TIER 3: (to be decided) 
 
TIER 4: Special Education Programming 
  Reading Mastery Signature  
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HARDEMAN EMPOWERING ACHIEVEMENT RESPONSE TEAM 
RECOMMENDATION FORM 
 
STUDENT___________________________________DOB_____________ 
 
SCHOOL____________________________________GRADE__________ 
 
TEACHER____________________________________________________ 
 
PARENT____________________________________DATE____________ 
 
Dates of Tier 2 / 3 intervention process: _____________to_____________ 
 
The School’s HEARTeam has monitored intervention on the above named 
student for 8 or more weeks.  The HEARTeam recommends that this 
student: 
 
_____Progress indicates that student no longer needs Tier 2 intervention. 
 
_____Continue with intervention in reading in the Tier 2                                     
setting for another 8 weeks. After this time, the file will be reviewed again. 
 
_____Begin more intensive intervention with Tier 3 by adding additional 
time to instruction (to be reviewed again in six weeks). 
 
_____Begin procedures for request for assistance through IDEA. 
 
The parent has been notified and understands the procedure recommended 
and agrees with the recommendation. 
 
 
Team signatures (including parent if available) 
 
_________________________________    
_________________________________ 
_________________________________ 
_________________________________ 
_________________________________ 
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DISTRICT 
 

HEARTeam 
 

PACKET 
 

REQUEST FOR ASSISTANCE 
 

 
 
 
 
 
 
 
STUDENT______________________ 
 
SCHOOL_______________________ 
 
TEACHER______________________ 
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HARDEMAN EMPOWERING ACHIEVEMENT RESPONSE TEAM 
Request for Assistance – Documentation 
Name of Student______________________________DOB______ 
 
Request Made by:_____________________________Date:______ 
 
Relationship to student:___________________________________ 
 
School:_____________________________________Grade:_____ 
Purpose of Request for assistance: 
 
 
 
 
 
 
 
 
Conference Notes: 
 
 
 
 
 
_______________________  ______________________ 
HEARTeam Chairman   Date 
 
_______________________  ______________________ 
Person making request   Date 
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HARDEMAN EMPOWERING ACHIEVEMENT RESPONSE TEAM 
 
Meeting Documentation 
 
STUDENT:_________________________________Date:_______ 
 
TEACHER:_________________________________Grade:_____ 
 
______parent invited to attend 
CONFERENCE NOTES: 
 
 
 
 
 
 
 
 
 
 
ACTION TAKEN BY TEAM: 
 
 
 
 
HEARTeam Signatures: 
__________________________________________HEART Chairman 
__________________________________________Student’s Regular Ed Teacher 
__________________________________________Parent 
__________________________________________HEART Member 
__________________________________________HEARTMember 
____________________________________ HEART Member  
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STUDENT PROFILE – FORM A (1 of 5 pages) 
HARDEMAN EMPOWERING ACHIEVEMENT RESPONSE TEAM 
 
The HEARTeam’s notations should be based on fact, observation, and the student’s records. 
Inferences and opinions should be so noted. 
 
STUDENT____________________________________DOB____________ 
SCHOOL_____________________________________GRADE_________ 
TEACHER(Tier 1)______________________________________________ 
TEACHER (Tier 2)_____________________________________________ 
DATE________________________________________________________ 
 
 
EDUCATIONAL EXPERIENCES: 
 
Early Childhood educational experiences: Pre-school_________________ 
  
       Headstart__________________ 
 
       Other_____________________ 
 
Number of Schools attended during the last three years:  __________ 
 
Grades retained:  _________________________________________ 
 
Has student ever been eligible for Special Education _____yes_____no     

If so, date of eligibility_____________ Date of termination:_____________ 
Is student currently receiving:  ___Speech   ____OT  ___PT ___Counseling 
 
History of Absences: 
 
Successes in the regular education program: (A review of the cumulative record may 
be appropriate as well as speaking to previous teachers and/or parents.) 
 
 
Deficiencies in the regular education program: 
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HOME AND COMMUNITY ENVIRONMENT (Form A page 2 of 5) 
Please describe what you know to be true regarding the following.  
 
Parent/ Family Support: 
 
 
Living Conditions: 
 
 
Availability of school supplies: 
 
 
 
Relationship with parents/family/siblings: 
 
 
 
Relationship with peers: 
 
 
 
PARENTAL/FAMILY SUPPORT: 
 
Number and purpose of conferences: 
 
 
Parent/family response to conferences: 
 
 
How has parent/family attempted to help at home: 
 
 
Level of parent/family involvement in school: 
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MEDICAL/PHYSICAL/PSYCHOLOGICAL INDICATORS: (Form A page 3 of 5) 

 
Present or previous major illnesses: 
 
 
List medications if applicable: 
 
 
Date of last medical exam: 
 
Results of medical exam if applicable: 
 
 
Date/ Results of previous psychological evaluation if applicable: 
 
 
 
Emotional problem indicators: 
 
 
Behavioral problem indicators: 
 
 
SUCCESS FACTORS: 
 
Self-image / self-esteem: 
 
 
Stress functioning: 
 
 
Attention Span: 
 
 
Persistence: 
 
           
Ability to work independently: 
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(Form A page 4 of 5) 

 
Self-control: 
 
 
Please list skills or lack of skills in the following areas: 
 
Basic Sight Words: 
 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
Comprehension: 
 
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
Oral Communication 
 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
Writing 
 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
 
            
           
 
 
 
(Form A page 5 of 5) 
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Basic Math Facts: 
 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
Listening Skills: 
 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
Use of Calculator: 
 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
 
Problem Solving: 
 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 
 
Please attach copy of cumulative record grades and current grades. 
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STRATEGIC 
 
INSTRUCTIONAL 
 
VARIATIONS 
 
FORM  B 
 
 
 
 
 
 
    STUDENT:______________________ 
 
    GRADE:________________________ 
 
    SCHOOL:_______________________ 
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CHECKLIST  (Form B page 1 of 3) 

 
The following lists of strategic instructional variations are recommended for 
consideration and implementation by the regular education classroom teacher prior to 
making a request for assistance through IDEA.  Please attach appropriate documentation 
of the instructional strategies you have tried in your classroom and intervention 
program(s). 
 
___  Form A is reviewed and appropriately completed  (please attach) 
___  A clear specific problem has been identified (please indicate) 
         Specific Problem:__________________________________________ 
___  Mastery tests (Tier 1) have been administered and data collected(please 
attach) 
___  Progress Monitoring (Tier 2,3) has been administered and data 
collected. (please attach results) 
___  Universal screening (AIMS) has been administered (please attach results) 
____T-CAP results attached 
 
TIER 1: Regular Classroom Instruction 
 
CLASSROOM ARRANGEMENT 
Please indicate the strategies that have been implemented. 
___  Room/desk arrangement 
___  Student’s classroom location 
___  Diversified instructional group 
 
INSTRUCTIONAL ENVIRONMENTS 
___   Large group 
___  Differentiated small skill group 
___  One on one instruction 
___  Tutor 
___  Computer programming (List computer program:________________) 
___  Other___________________________________________________ 
 
APPLICATION OF INSTRUCTIONAL STRATEGIES 
___  Teacher modeling (explains, demonstrates, thinks aloud) 
___  Guided Practice (teacher/student practice, scaffolding, share groups) 
___  Independent practice (student applies strategy on his/her own 
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TIER 2/3  INTERVENTION STRATEGIES (Form B page 2 of 3) 

 
___  Student receives small group instruction  
 (Please indicate number of students in group: Tier2:____/Tier3:____ 
___  Scientifically research based program and/or strategies are implemented 
___  Direct, explicit instruction is implemented 
___  On-going progress monitoring (data attached) 
___  Records indicating regular review and/or modification of intervention                              
       effectiveness  
___  Communication with parents documented 
 
Please state briefly how this student performed compared to the other 
students in the small group setting: 
 
 
 
 
 
 
Please state briefly how this student worked with guided practice: 
 
 
 
 
 
 
 
Please state briefly how this student worked with independent practice: 
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(Form B page 3 of 3) 

 
 
The  listed strategies have been implemented in Tier 1, Tier 2 and/or Tier 3 
of the HEART procedure.  Strategies have been implemented with fidelity 
and results documented with parent involvement. 
 
 
 
 
Tier 1Teacher Signature:______________________________Date:_______ 
 
Tier 2 Teacher Signature:_____________________________Date:_______ 
 
Tier 3 Teacher Signature:_____________________________Date:_______ 
 
HEARTeam Chairperson Signature:_____________________Date:_______ 
 
Principal Signature:__________________________________Date:_______ 
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DISTRICT- HEARTeam REVIEW 
 

Student File Reviewed:__________________________________ 
School:_______________________________________________ 
Date received:______________Date Reviewed:_______________ 
 
 
The District HEARTeam has reviewed the attached Student Request for Assistance 
Packet for the above named student.  The following action was taken by the  
D-HEARTeam. 
 
 The assistance packet is being returned to the referring school for  
 the following action to be taken upon receipt of the returning  
 packet. 
 
 _____Additional information is needed in order to make a decision. 
           Please see the attached note. 
 
 _____The intervention plan is not adequate. Please re-submit after  
            appropriate, adequate intervention. 
 
 _____Progress Monitoring data is not adequate. Please re-submit after 
                      adequate data points have been documented. 
 
 _____Based on the information provided, student should continue with 
           Tier (1), (2), (3) intervention at this time. Please re-submit in 
                       _____weeks. 
 
 _____Hearteam should proceed with the referral process for Special 
                Education testing. Upon completion, compile ALL information in  
                      this file and  submit to Debbie Deberry for county students or  
                      Candyace Boyle for City students. (Please submit to psychologist  
                      within  one week after consent for testing has been signed.) 
 
 _____Other:__________________________________________________ 
 
 
Comments: 
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H  E   A   R   T 

PARENT ENGAGEMENT 
GUIDELINES 

 
1. Parents will receive information regarding the HEART process at 

the beginning of each school year. 
2. Parents will receive information regarding AIMSweb testing at 

the beginning of each school year. 
3. Parents will be informed of AIMSweb results after each 

benchmark testing (3 times per year). 
4. Parents will be informed if their child is considered “at risk”. 
5. Parents will be informed that an “at risk” child will receive 

several weeks of intensive intervention to try to close the 
achievement gaps in the child’s learning process. 

6. Parents will be informed every month or two weeks or weekly on 
the “at risk” child’s progress.  (Teacher will do progress 
monitoring for research-based data). 

7. Parents will be invited to every HEARTeam meeting regarding 
their child and the child’s educational plan. (It is the parent’s 
option whether to attend.  The meeting will take place regardless 
if the parent comes or not. The parent will be sent documentation 
of the meeting results.) 

8. All parent engagement will be documented 
 
WHAT TO DO IF THE PARENT INSISTS ON SPECIAL 
EDUCATIONAL TESTING BEFORE ADEQUATE 
INTERVENTIONS HAVE TAKEN PLACE… 
 
1. Explain to the parent the purpose of the HEART procedure. 

PURPOSE: 
Instruction is monitored carefully to assure that instruction in the 
regular classroom allows students to be proficient and that 
instruction is based on research-based data on (your child’s 
needs). 
“Let’s call in the teacher and take a look at how (your child) is 
doing based on the data.”  
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If this child is intensive/strategic according to data, teacher should 
have already started an intervention process (either in small  
group or in Tier 2/3 and parent should have already been 
informed). 
 
THINGS TO DISCUSS: 
How long has student been receiving intervention? 
What does the progress monitoring scores look like? 
What does instruction documentation look like? 
If intervention was not working, did the HEARTeam change the 
intervention? 
Does the parent understand that the child is receiving extra help 
(which is what would take place if he/she were in special 
education)? 
 
If the student has been in intervention for the amount of time 
noted in the HEART manual; and, has made no progress, the 
parent has legitimate concerns.  Obviously, it time for other 
options to be considered. 
 
If the student has not been in intervention for the amount of time 
noted in the HEART manual, explain to the parent that the 
district would like to have adequate time to try to close the gaps in 
the student’s learning.  The district is providing intervention 
which is exactly what he would get if he were in special education.  
The district will “up” the progress monitoring to every week or 
twice a week to document if the student is making progress and 
the district will keep the parent informed weekly. (Give the parent 
a date on when the intervention process will be complete 
(according to the HEART manual) ).  At that time, the team and 
the parent will meet to discuss what is the best option for this 
student. 
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IF THE PARENT STILL INSISTS ON SPECIAL EDUCATION 
TESTING… 
 
Have the parent sign the “request for assistance” form.  
Document why the parent wants testing and what the school is 
going to do. (Intensive intervention with progress monitoring) 
The parent will be informed weekly of progress from classroom 
teacher (small group instruction) and from the interventionist 
(Tier 2 or 3).  This is the beginning of the referral process.  This 
process is mandated by Federal and State Government. It is the 
only avenue to take in order to receive special education services. 
 
This avenue is for SUSPECTED LEARNING DISABILITIES 
only.  If the team feels that other disabilities are suspected, such as 
mental retardation, and this is confirmed through data, the 
student will receive intervention through general education until 
testing through special education  and IEP determines the correct 
placement for the student.  Referral process for other disabilities 
other than learning disabled will be according to the special 
education procedures. 
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H   E   A   R   T 
& 

OBVIOUS DISABILITIES 
 
 

 
Students with obvious disabilities (other than Learning Disabled) will 
immediately go to the HEARTeam for request for assistance. 
 
The HEARTeam will provide the teacher with the appropriate paperwork 
which is to be completed and turned back over to the HEARTeam. 
 
Documentation to be completed by the teacher: 
 Timeline documentation – Universal Screening data 
                                                      Core Reading program mastery data 
          Form A 
          Form B  (If the strategies do not apply,  indicate why) 
                         For example: Tier 2 and 3 has not been implemented at this  
                                                time because an obvious disability is  
                                                suspected and the team is asking for 
                                                immediate testing. 
         Packet of work samples from the student (that has been dated) 
 
Documents to be completed by HEARTeam Chairperson: 
 Request for Assistance 
 Documentation of any meetings taking place regarding this student 

A brief letter to the district HEARTeam indicating why this student is 
bypassing the original HEART procedure 

 
HEARTeam Chairperson: 

Compiles the above with the letter to the district HEARTeam on the 
top. 
Deliver the packet to Debbie Williams at Central Office for district 
Hearteam review. 
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DISTRICT HEARTeam: 
Reviews the packet to determine if information is complete and 
student meets criteria for special education testing. 
 
The District team will return the packet to the HEARTeam 
chairperson indicating to proceed with special education referral , OR, 
follow another avenue which will be specified. 

 
HEARTeam Chairperson: 
 FOR REFERRAL TO SPECIAL EDUCATION: 

Follow the referral process for special education which is indicated in 
this packet. 
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HARDEMAN EMPOWERING ACHIEVEMENT 
RESPONSE TEAM 

 
REFERRAL PROCESS FOR 

SPECIAL EDUCATION 
For Grades K-5 & Other Disabilities 

District HEARTeam determines if HEART folder 
is complete and interventions are appropriate.   
 
District team returns the HEART folder to the 
school HEARTeam to proceed with the IDEA 
process.   

School HEARTeam with Parent at Meeting 
1. Give “Rights” and “Prior Written Notice to 

parent(s) 
2. Obtain parental consent for evaluation 
3. Conduct Parent Interview for Social Hx 
4. Fill out Environmental/Cultural Worksheet 

Instructional Staff to Complete 
1. Two direct observations are conducted 

• One  observation by teacher 
• One observation by SPED teacher 

2.  One indirect observation completed by teacher
3. Student Profile Form completed by teacher 

PROCEDURE DATE 

 
_________________ 

 
_________________ 

 
_________________ 
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SPECIAL ED REFERRAL PROCESS  
(For grades NOT implementing RtI at this time – Pre-K, 6-12) 

*The HEARTeam is chaired by the Reading Facilitator or Designated 
Personnel. The team members include the following: 

Principal/designee(s), classroom teacher(s), special education teacher, 
counselor, and parent. 

  
Order of Steps Procedure Date 

Completed 
Step 1 Teacher picks up and completes the HEART packet which 

includes: Request for Assistance-Documentation, Student 
Profile-Form A, Intervention Checklist, and Student Profile 
Form from the HEARTeam Chairperson. 

 

Step 2 Obtain vision and hearing screenings of student. 
Failure for grades K through 3 = acuity of 20/40 or less in either 
eye. Failure for grades 4 through 12= acuity of 20/30 or less in 
either eye. 
IF CHILD FAILS EITHER VISION OR HEARING 
SCREENINGS STOP HERE. A SECOND SCREENING 
AND/OR A REFERRAL TO AN EYE OR HEARING 
SPECIALIST MUST OCCUR. ONCE THE CHILD 
PASSES BOTH HEARING AND VISION SCREENINGS, 
CONTINUE WITH THE FOLLOWING STEPS.  

 

Step 3 HEARTeam Chairperson sends out the PARENT 
CONFERENCE form to invite the parent to the HEARTeam 
meeting. Other team members are also invited to the 
HEARTeam meeting. 
 
 
 

 

Step 4 HEARTeam meeting is held to complete social history and 
develop Educational Plan to be tried for at least 6 weeks. During 
this 6-week period, the teacher implements the scientifically, 
research-based intervention or strategy suggested by the 
HEARTeam. During this 6-week period, the teacher assesses 
one time per week in the area of academic concern. Attach 
samples of work and the Documentation Sheet. 

 

Step 5 After the 6-week intervention period, the HEARTeam 
Chairperson sends out the PARENT CONFERENCE form to 
invite the parent to the HEARTeam meeting. Other team 
members are also invited to the HEARTeam meeting. 
 
 
 

 

Step 6 HEARTeam convenes and determines if the first scientifically, 
research-based intervention or strategy was successful.  
IF INTERVENTION HAS WORKED STOP HERE, IF 
NOT, CONTINUE WITH THE FOLLOWING STEPS. 

 

Step 7 Because the scientifically, research-based intervention or 
strategy has not worked, another scientifically, research-based 
intervention or strategy is implemented for another 6-week 
period. During this 6-week period, the teacher implements the 
scientifically, research-based intervention or strategy suggested 
by the HEARTeam. During this 6-week period, the teacher 
assesses one time per week in the area of academic concern. 
Attach samples of work and the Documentation Sheet. 
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Order of Steps Procedure Date 

Completed 
Step 8 After the 6-week intervention period, the HEARTeam 

Chairperson sends out the PARENT CONFERENCE form to 
invite the parent to the HEARTeam meeting. Other team 
members are also invited to the HEARTeam meeting. 
 
 
 

 

Step 9 HEARTeam convenes and determines if the second 
scientifically, research-based intervention or strategy was 
successful.  
IF INTERVENTION HAS WORKED STOP HERE, IF 
NOT, Refer to District HEARTeam for determination of 
need for evaluation. Send HEART folder to Debbie 
Williams at Central Office. 
 

 

Step 10 District HEARTeam determines if HEART folder is complete 
and interventions are appropriate. District HEARTeam returns 
the HEART folder to the school HEARTeam to proceed with 
the IDEA process. 

 

Step 11 Because the interventions/strategies have not worked, the 
HEARTeam Chairperson meets with the parent to complete the 
Environmental or Cultural Factors Worksheet, Permission To 
Test, and Prior Written Notice forms. The PARENT is given a 
copy of the Parents Right’s booklet.   
 
 

 

Step 12 After the consent has been obtained, the following need to be 
completed:   1) two direct observations 
                             a.   observation by teacher 
                             b.   observation by SPED teacher 
                     2) one indirect observation by teacher 
                     3) Student Profile Form completed by teacher           

 

Step 13 The HEARTeam Chairperson sends the following HEARTeam 
materials to Debbie DeBerry, county or Candyace Boyle, city. 
The file should include: 
 
(1) HEART Request for Assistance-Documentation 
(2) Student Profile-Form A 
(3) Intervention Checklist 
(4) Vision and Hearing Screening Results 
(5) Parent Conference Forms 
(6) Social History  
(7) Educational Plan 
(8) Documentation Sheets 
(9) Environmental or Cultural Factors Worksheet  
(10) Permission to Test 
(11) Prior Written Notice 
(12) Two direct observations (1 from teacher and 1 from SPED 
teacher) 
(13) One indirect observation by teacher 
(14) Student Profile Form completed by teacher 
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HEARTeam* PARENT CONFERENCE INVITATION  
 
Dear ________________________: 
 

[__]  We are writing to inform you that ___________________is having some 
academic difficulty.   We would greatly appreciate your cooperation in working 
with us and the other members of the HEARTeam*  to resolve these issues.   You 
are a vital member of this team and we value your input.   

We will be having a meeting to discuss your child’s needs.  It is our hope that we can 
develop an educational plan to help your child achieve the necessary skills for 
success in the_____grade.  We need your help in developing this plan. 

 
****************************************************************************************************************************** 

[__]  Six weeks ago, we met and we developed a plan to address the needs of your 
child.  It is now time for us to meet to review your child’s progress.   We need to 
determine if this plan is working or if another plan is needed. 
 
******************************************************************************************************************************  

[__]  We have been working very hard during the past 12 weeks and you have been 
informed of your child’s progress.  It is now time to consider if your child’s 
difficulties have been resolved or if further assistance is needed to obtain the help 
that your child needs.  Please come meet with us to discuss a referral for special 
education evaluation.   
 

  

We would like to meet with you as soon as possible to discuss these problems and 
how we can help resolve them.       

                                                Place:_______________________________ 

    Time:_______________________________ 

    Date:________________________________ 

________________________    
 ______________________ 

HEARTeam*  Chairperson           Your 
child’s teacher 

  
*Hardeman Empowering Achievement Response Team 
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Hardeman County School District thanks the following sources for the 
information compiled in this manual. 
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THE IRIS CENTER 
PAULA BROWNYARD, LAMBUTH UNIVERSITY 

STATE IMPROVEMENT GRANT   
KANDY SMITH, SIG CONSULTANT 

GAIL COOK, SIG CONSULTANT 
AIMSWEB 

SRA LEADERSHIP ACADEMY 
SRA DIRECT INSTRUCTION PEER COACHING 

ACADEMY 
FLORIDA CENTER FOR READING RESEARCH 

READING FIRST COACHING TRAINING  
LRP  RtI AUDIO CONFERENCES 

 
 
 
Hardeman County School District thanks the following Hardeman 
County School District Professionals for their contributions to HEART 
and the time they have so generously given. 
 

Dr. Donald Hopper, Superintendent 
Mr. Gene Ross, Director of Curriculum and Instruction 

Debbie Deberry, School Psychologist 
Candyace Boyle, School Psychologist 
Christy Smith, Reading Facilitator 

Sandra Cheairs, Reading Facilitator 
James Rutherford, Reading Facilitator 

Karen Lambert, Reading Facilitator 
Stephanie Geouge, Reading Facilitator 

Hardeman County Kindergarten –Third Grade Regular Education 
Teachers 

(Without the teachers, we would not have been able to confirm the 
success of the HEART process.) 

 
 
 
 

Compiled by Debbie R. Williams 
March 15, 2008 
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